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Policy on Special Educational Needs (SEN)

1
Introduction

1.1
This policy was reviewed and updated in September 2011 in line with the revised Code of Practice.

1.2
This school provides a broad and balanced curriculum for all children. The National Curriculum is our starting point for planning that meets the specific needs of individuals and groups of children. When planning, teachers set suitable learning challenges and respond to children's diverse learning needs. Some children have barriers to learning that mean they have special needs and require particular action by the school.

1.3
These requirements are likely to arise as a consequence of a child having special educational needs. Teachers take account of these requirements and make provision, where necessary, to support individuals or groups of children and thus enable them to participate effectively in curriculum and assessment activities. Such children may need additional help or different help from that given to other children of the same age.

1.4
Children may have special educational needs either throughout or at any time during their school career. This policy ensures that curriculum planning and assessment for children with special educational needs takes account of the type and extent of the difficulty experienced by the child.

1.5
The Disability Discrimination Act identifies the fact that some pupils with disabilities may have learning difficulties that call for special educational provision. However, not all children defined as disabled will require this provision. A child with asthma or diabetes, for example, may not have special educational needs, but may still have rights under the Disability Discrimination Act. We will assess each child as required, and make the appropriate provision, based on their identified needs.

2
Aims and objectives

2.1
The aims and objectives of this policy are:

· to create an environment that meets the special educational needs of each child;

· to ensure that the special educational needs of children are identified, assessed and provided for;

· to make clear the expectations of all partners in the process;

· to identify the roles and responsibilities of staff in providing for children's special educational needs;

· to enable all children to have full access to all elements of the school curriculum;

· to ensure that parents are able to play their part in supporting their child's education;

· to ensure that our children have a voice in this process.

3
Educational inclusion

3.1 
In our school, we aim to offer excellence and choice to all our children, whatever their ability or needs. We have high expectations of all our children. We aim to achieve this through the removal of barriers to learning and participation. We want all our children to feel that they are a valued part of our school community. Through appropriate curricular provision, we respect the fact that children:

· have different educational and behavioural needs and aspirations; 

· require different strategies for learning;

· acquire, assimilate and communicate information at different rates;

· need a range of different teaching approaches and experiences.
3.2
Teachers respond to children's needs by:

· providing support for children who need help with communication, language and literacy;

· planning to develop children's understanding through the use of all their senses and of varied experiences;

· planning for children's full participation in learning, and in physical and practical activities;

· helping children to manage their behaviour and to take part in learning effectively and safely;

· helping individuals to manage their emotions, particularly trauma or stress, and to take part in learning.

4
Special educational needs

4.1
Children with special educational needs have learning difficulties that call for special provision to be made. All children may have special needs at some time in their lives. Children have a learning difficulty if:

· they have significantly greater difficulty in learning than the majority of children of the same age;

· they have a disability which prevents or hinders them from making use of the educational facilities that are provided for other children of the same age.
4.2 
Many of the children who join us have already been in early education. In many cases, children join us with their needs already assessed. All children are assessed when they enter our school, so that we can build upon their prior learning. We use this information to provide starting points for the development of an appropriate curriculum for all our children. 

4.3
If our assessments show that a child may have a learning difficulty, we use a range of strategies that make full use of all available classroom and school resources. This level of support is called School Action. The child's class teacher will offer interventions that are different from or additional to those provided as part of the school's usual working practices. The class teacher will keep parents informed and draw upon them for additional information. The Special Educational Needs Coordinator (SENCO), if not already involved, will become involved if the teacher and parents feel that the child would benefit from further support. The SENCO will then take the lead in further assessments of the child's needs. 

4.4
We will record, in an Individual Education Plan (IEP), the strategies used to support the child. The IEP will show the short-term target set for the child, and the teaching strategies to be used. It will also indicate the planned outcomes and the date for the plan to be reviewed. In most cases, this review will take place once a term. 

4.5
If the IEP review identifies that support is needed from outside services, we will consult parents prior to any support being actioned. In most cases, children will be seen in school by external support services. This may lead to additional strategies or strategies that are different from those used in School Action. This enhanced level of support is called School Action Plus. External support services will provide information for the child's new IEP. The new strategies in the IEP will, wherever possible, be implemented within the child's normal classroom setting. 

4.6
If the child continues to demonstrate significant cause for concern, a request for statutory assessment will be made to the LA. A range of written evidence about the child will support the request.

4.7
In our school, the SENCO: (Mrs Susan Whitlock)
· manages the day-to-day operation of the policy;

· co-ordinates the provision for and manages the responses to children's special needs;

· supports and advises colleagues;

· oversees the records of all children with special educational needs;

· acts as the link with parents;

· acts as the link with external agencies and other support agencies;

· monitors and evaluates the special educational needs provision, and reports to the governing body;

· manages a range of resources, both human and material, to enable appropriate provision to be made for children with special educational needs;

· contributes to the professional development of all staff.

5
The role of the governing body

5.1
The governing body has due regard to the Code of Practice when carrying out its duties toward all pupils with special educational needs. 

5.2
The governing body does its best to secure the necessary provision for any pupil identified as having special educational needs. The governors ensure that all teachers are aware of the importance of providing for these children. They consult the LA and other schools, when appropriate, and report annually to parents on the success of the school's policy for children with special educational needs. The governing body ensures that parents are notified of any decision by the school that SEN provision is to be made for their child.

5.3
The governing body has identified a governor to have specific oversight of the school's provision for pupils with special educational needs. The 'responsible person' in this school are the headteachers. The headteachers ensure that all those who teach a pupil with a statement of special educational needs are aware of the nature of the statement.

5.4
The SEN governor ensures that all governors are aware of the school's SEN provision, including the deployment of funding, equipment and personnel. 

6
Allocation of resources

6.1
The SENCO is responsible for the operational management of the specified and agreed resourcing for special needs provision within the school, including the provision for children with statements of special educational needs.

6.2
The headteachers informs the governing body of how the funding allocated to support special educational needs has been employed.

6.3
The headteachers and the SENCO meet annually to agree on how to use funds directly related to statements. The SENCO draws up the resources bid when the school is planning for the next school improvement plan.

7
Assessment

7.1
Early identification is vital. The class teacher informs the parents at the earliest opportunity to alert them to concerns and enlist their active help and participation.

7.2
The class teacher and the SENCO assess and monitor the children's progress in line with existing school practices. This is an ongoing process.

7.3
The SENCO works closely with parents and teachers to plan an appropriate programme of support.

7.4
The assessment of children reflects as far as possible their participation in the whole curriculum of the school. The class teacher and the SENCO can break down the assessment into smaller steps in order to aid progress and provide detailed and accurate indicators.

7.5
The LA seeks a range of advice before making a formal statement. The needs of the child are considered to be paramount in this.

8
Access to the curriculum

8.1
All children have an entitlement to a broad and balanced curriculum, which is differentiated to enable them to:

· understand the relevance and purpose of learning activities;

· experience levels of understanding and rates of progress that bring feelings of success and achievement.
8.2
Teachers use a range of strategies to meet children's special educational needs. Lessons have clear learning objectives; we differentiate work appropriately, and we use assessment to inform the next stage of learning.

8.3
Individual Education Plans, which employ a small-steps approach, feature significantly in the provision that we make in the school. By breaking down the existing levels of attainment into finely graded steps and targets, we ensure that children experience success. All children at both School Action and School Action Plus levels have an IEP.

8.4
We support children in a manner that acknowledges their entitlement to share the same learning experiences that their peers enjoy. Wherever possible, we do not withdraw children from the classroom. There are times, though, when to maximise learning, we ask the children to work in small groups, or in a one-to-one situation outside the classroom.

9
Partnership with parents

9.1
The school works closely with parents in the support of those children with special educational needs. We encourage an active partnership through an ongoing dialogue with parents. The home–school agreement is central to this. Parents have much to contribute to our support for children with special educational needs.

9.2
The school prospectus contains details of our policy for special educational needs, and the arrangements made for these children in our school. The governors' Annual Report to Parents contains an evaluation of the policy in action. A named governor takes a particular interest in special needs and is always willing to talk to parents.

9.3
We have regular meetings each term to share the progress of special needs children with their parents. We inform the parents of any outside intervention, and we share the process of decision-making by providing clear information relating to the education of children with special educational needs.

10 
Pupil participation

10.1
In our school, we encourage children to take responsibility and to make decisions. This is part of the culture of our school and relates to children of all ages. The work in the Foundation Stage recognises the importance of children developing social as well as educational skills.

10.2
Children are involved at an appropriate level in setting targets in their IEPs and in the termly IEP review meetings. Children are encouraged to make judgements about their own performance against their IEP targets. We recognise success here as we do in any other aspect of school life.

11
Monitoring and review

11.1
The SENCO monitors the movement of children within the SEN system in school. The SENCO provides staff and governors with regular summaries of the impact of the policy on the practice of the school.

11.2
The SENCO is involved in supporting teachers involved in drawing up Individual Education Plans (IEPs) for children. The SENCO and the headteachers hold regular meetings to review the work of the school in this area. The SENCO and the named governor with responsibility for special needs also hold termly meetings.

11.3
The governing body reviews this policy annually and considers any amendments in the light of the annual review findings. The SENCO reports the outcome of the review to the full governing body.

Signed:

Date:   November 2009
Review date November 2009
Reviewed Jan 2011
The Current SEN Governors are :-

Mr Russell Lucas-Rowe

The SENCO :-

Mrs Susan Whitlock

SEN Teaching Assistants

Mrs Karen Smith

And

Mrs Shirley Harris
Appendix 

The following professionals work in liaison regarding the Special Educational Needs of Downlands’ children.

The outside agencies we work with are

· Educational Psychologist                         
                       

· Special Educational Needs Support Service (SENSS)                 

                                    

· School Medical Officer                             

          

· School Nurse
                                            
          

· Speech Therapist                                       
          

· Paediatric Speech & Language Therapist 
          

· Occupational Therapist                             
          

· LEA Personal Services Special Needs      
          

· Behaviour Support Services 

· Hearing and Visual Support Service (HVSS)                     
           

GLOSSARY

SEN
Special Educational Needs

SENCO
Special Educational Needs Co-ordinator

IEP
Individual Education Plan

SENSS
Special Educational Needs Support Service

EP
Educational Psychologist

TA
Teaching Assistant

             LINKS WITH OTHER SCHOOLS

A child with SEN moving school outside of Dorset will take their books with them. The SEN 

Records will be sent when the new school contacts us. Please ensure that you put a compliment slip in 

that states that there are SEN records. We try to ensure that the records are sent in advance.  

To ensure continuity when being admitted to their new school.

A letter inviting telephone contact, from the receiving school’s SEN co-ordinator for a more personal liaison will be included with the records.

A child moving within Dorset will also take their books with them.  Where possible the class teacher or SENCO will liaise personally.

PROCEDURES FOR IDENTIFICATION, ASSESSMENT AND PROVISION FOR CHILDREN WITH SEN.

Either a teacher or parent may be concerned about a child’s educational development.  When this happens the teacher will set into motion the system of assessment for SEN as set out in the Code of Practice liaising with the parents and SENCO. There are 3 main stages.

SCHOOL ACTION

When a class teacher identify that a pupil has SEN – the class teacher devises interventions – additional to or different from those provided as part of the school’s usual differentiated curriculum offer.

· The class teacher remains responsible for working with the child on a daily basis and for planning and delivering an individualised programme – an IEP will be devised.

· SENCO will work with the teacher

· Planning future interventions for the child in discussion with colleagues.

· Monitoring and reviewing the action.

SCHOOL ACTION PLUS

If the child continues to experience difficulties 

The result of a multi-disciplinary assessment might be a programme to be implemented by the school financed by the LEA or school’s SEN budget or it might result in a statement being issued.
· SENCO and class teacher, in consultation with parents, ask for help from external services, such as the Educational Psychologist or a member of the SENSS team.  It is important that parents, teacher, SENCO, Headteacher and child (if emotionally able) agree on this action.

· Class teacher and SENCO are provided with advice or support from outside specialists. 

· Additional or different strategies to those at School Action are put in place – an IEP will usually be devised with outside agencies help and advice as well as some extra help from a SEN. TA. 

· SENCO should take lead in – 

· Any further assessment of the child

· Planning future interventions for the child in discussion with colleagues

· Monitoring and reviewing the action taken.

STATEMENTED

The EP or SENSS member may advise application for a full multi-disciplinary assessment from the LEA if they feel the child’s difficulties cannot be remedied by their own expertise within Downlands First School.  If, from the evidence of the child’s lack of progress, the LEA agree to a multi-disciplinary assessment then this might involve assessment of the child by a paediatrician, the school medical officer, occupational therapist, a physiotherapist, or a speech and language therapist.

If a statement of SEN is issued and requires specific programmes and resources this will be partly financed by the school’s SEN budget and/or the LEA.

It may be that a child’s SEN would be met more effectively in a special school where the expertise can be provided to meet those needs.

All these will be considered in the best interest of the child.

SPECIAL EDUCATIONAL NEEDS SYSTEM OF IDENTIFICATION

SCHOOL ACTION 



FORM SEN 1 (log)




             And an IEP will be written (reviewed at least twice yearly)

SCHOOL ACTION PLUS


                                                   Green form with parent’s signature for referral to outside             

Agency/ies

                                                   FORM SEN 1 (log)

                                                   Set up IEP or follow outside agencies IEP and share with     

parents. Parent’s signature must also be recorded on IEP and Log

IEP reviewed termly


Use needs led indicator form

STATEMENTED

· Statutory assessment requested from LEA by parents or 
             school because needs not being met by usual resources available within the school e.g. sensory impairment.

Evidence to support request to meet needs from academic, social, emotional factors.




MUST BE COMPLETED IN 26 WEEKS

· Statement proceeds if LEA agrees need for extra resource which cannot be budgeted for by mainstream school. The statement is prescriptive.

PRE- School Action 

If you become concerned over a child or a parent is anxious. Record this in the Parent contact book and closely monitor the situation. DO NOT hesitate to seek advice from the SENCO, Head or other colleagues. Gather information by observing closely and asking other adults that come into contact with the child such as class TA’s and Dinner Ladies etc. A book for playtimes can log any incidents observed. It is not necessary to hold a formal review with parents at this stage, but all schools recognise the importance of consulting parents and the important information they can contribute about their child.  They should always be told about any special help their child is having and about the outcome of that help.

SCHOOL ACTION

Is characterised by the gathering of information and increased differentiation within the child’s normal classroom work.  At this stage, the child’s class teacher:

· identifies a child’s special educational needs

· consults with parents

· informs the SENCO + complete Form SEN1 (meeting room filing cabinet bottom draw).

· writes IEP using ICT package IEP Writer on the SEN laptop

· collects relevant information about the child in normal classroom context

· monitors and reviews the child’s progress

· informs Headteacher

· could seek informal advice from outside agencies e.g. EP, school nurse, SMO

Review. At School Action

Reviews are required at least twice a year and should focus on:

· progress made by the child

· effectiveness of special need

· future action

The outcome of the review may be:

· child continues at School Action.  Where the progress has been at least satisfactory, the teacher or SENCO will set the targets for the next review.  When satisfactory progress is maintained after two reviews, the teacher may decide to increase time between the reviews

· child no longer needs special help: if a child continues to maintain this progress for at least two review periods, the teacher may decide that the child no longer requires special help.  The SENCO should retain the child on the SEN register until it is clear that the child’s progress is no longer likely to give concern.

· Child moves to School Action Plus: if, after up to two review periods at School Action, special help has not resulted in the child making satisfactory progress, the teacher, parents and SENCO may decide to seek further help and advice from outside agencies. If they then feel that a specialist programme should be followed the child will then be moved onto School Action Plus
SCHOOL ACTION PLUS

The school’s SEN co-ordinator takes the lead in co-ordinating the child’s special educational provision, consulting with the child’s teacher, who remains responsible for the working with the child in the classroom. The class teacher may keep a copy of an IEP in his/her SEN class file.  This form will be required for audit purposes.

At this stage the SEN TA will often carry out any specific programmes given by outside agencies in consultation with all those involved with the child. They liaise closely with the outside agency.

The SEN TA will report back to class teacher and the SENCO at their weekly SEN meetings.

The SEN TA’s will where ever possible carry out programmes in the classroom. Children may be withdrawn for specific tasks such as Star Spell, Toe by Toe etc that requires withdrawal to carry out specific programme.

The SEN co-ordinator and/or the teacher should normally conduct the review, in consultation with the child’s classroom TA, SEN TA and parents. The review should focus on

· progress made by the child

· effectiveness of individual education plan

· contribution made by parents at home

· updated information and advice

· future action

The outcome of the review may be:

· The child continues at School Action Plus  if the child’s progress has been at least satisfactory, a new IEP will be drawn up. Targets set based on the experience of the first plan.  If progress remains satisfactory after two review periods, the SEN co-ordinator and/or outside agency staff may decide to increase gradually the period between reviews. Or recommend the child moves back to School Action

· If the special educational provision has been wholly successful, as for School Action the child will remain on SEN register until it is clear that the child’s progress is no longer likely to give cause for concern. The child will then be removed from the register.

· If the child continues to cause concern and all agencies, teacher, parent, SENCO and Head are in agreement a Mult-displinary Assessment might be called for.

Multi - Disciplinary Assessment

By the time the Headteacher and SENCO considers referring a child for a statutory assessment, there will be written evidence of /or information about:

· The school’s action through the stages School Action and School Action Plus
· IEP’s for the pupil

· Records of regular reviews and their outcomes

· National Curriculum levels

· Attainments in Literacy and Numeracy.

· Educational and other assessments, for example from an advisory specialist, support teacher or an educational psychologist.

· Views of the parent.

· Views of the child (where possible)

· Involvement of other professionals.

As a result of an MDA a child may be issued with a Statement of Educational Needs.

Review procedures

IEP’s will be written termly at least and maybe more often in some cases.

A formal review is carried out annually.

This will entail

· SENCO writing a review statement (consulting all those in school working with the child) and sending it out to all agencies, parents etc involved with the child.

· A meeting will be set up to discuss the review statement

· Amendments etc will then be done and it will then be sent to County Hall.

· An amended statement will then be issued.

If at any time it were felt that a statement should be ceased a consultation/meeting would be set up.

Log sheet. This form shows child’s details and record of action taken, It is used at all stages of the Code of Practice.

IEP this is written on the SEN laptop (found in ICT suit) It needs to be written in school as the SEN laptop needs to remain in school at all times.

The IEP should include information about:

· The short term targets for the child

· The teaching strategies to be used

· The provision to be put in place

· When the plan is to be reviewed

· The outcome of the action taken

The IEP should only record that which is additional to or different from the differentiated curriculum plan, which is in place as part of the provision for all children.

Evaluating and Reviewing this Policy

The SENCO will review this policy at the end of the Summer Term each year. She should consult with the SEN Governor.

They should find out:

· In the school if the SEN register is monitored carefully to consider whether the number of pupils involved in the staged process is consistent (broadly) with expected numbers, and whether any pupils are moving off the SEN register.

· Whether teachers have been able to carry out the policy without undue difficulty.

· Whether teachers believe they have the equipment necessary for teaching the children with SEN in there care.

· Whether parents of children with SEN believe their children’s educational needs are being met

· Whether children are happy with the SEN provision being made for them

· Whether the record keeping and implementation of The Code of Practice has been effective and consistent throughout the school.

The criteria for the success of this policy will be whether the findings indicate progress towards its aims, as stated earlier.
Just Some of our SEN RESOURCES

All pupil records + forms + information is kept in Meeting room in top drawer of the filing cabinet.

Logs and other information on specific learning disorders are kept in the lower draw of that filling cabinet.

Other information/resources are kept in the SEN resource room in the Scola block.

Phonics

Stile

Story sequencing

Phonic blends – level 5

Spelling and word game cards x 5

Symmetry and Reversal pairing cards x4

Colour and shape sorting cards x 5

Snap game cards x 4

Matching cards x 3

Things that go together cards x 2

Word and picture x 1

Opposites x 1 

Build a shape cards x 3 

Activity cards x 4

Galt deduction x 1

Phonic (vowel) cards x 2

Word Classification cards x 8

Flash cards x 1

Letter sorting books x 8

Concept cards x 2

Sequencing cards x 4

Time for games

Relative position words

Jigsaw x 1 (Farm)

Snowman series 1, 2 and 3

Open Door + Teacher Activity sheet booklet

Phonological Awareness Training

Minute-a-day

Tapes

Paper Chains

Beat Dyslexia 1 and 2

Key Stage 1 resource room

Oxford Reading Tree Big Book

Oxford Reading Tree – The Bad Dream

Key Stage 2 resource room back of hall

FILING CABINET – Top Draw

Young’s Non-reader Test

Young’s Group Reading Manuel + Forms A and B

SPAR Spelling Test = Forms A and B

Astan Index

Holburn Reading Scale

Schonell spelling Test

Salford sentence Reading Test

Carver-Word Recognition Test

Widespan Reading Test + sheets

Moray House Picture (Intelligence Test)

Brimer and Quinn English Picture Vocabulary Tests

Suffolk reading Scale

Mugford Readability Chart

Bristol Achievement Tests Daniels and Diack tests

Colour Blindness

Datapac

Maths Test

FILLING CABINET – 2nd Draw

Open Door – Books and Word Banks

McNally – Word Banks

Oxford Reading Tree Material

Datapac
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